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‘ When asked, “how do you write?” I invariably answer “one word at a time”.
Stephen King
The teaching of writing is such that no matter who you are, no matter where you come from,
every child will have the chance to become a writer. A high quality writing curriculum has a
no ceilings approach to learning allowing all children’s creativity to flourish.
Intent
At West Melton, we have taken a holistic approach to English to ensure there is coherence
between all facets of the English national curriculum. By the time the children leave our
school, they will have an enduring love for the subject in its own right and see English as an
essential life skill which will enable them to have a successful future.
We believe that reading is the keystone of our English Curriculum Model, providing
opportunities for our children to ignite their imaginations and fan the flames of their curiosity.
We aim to underpin the strength of high quality texts and our children’s response to reading
them by building in opportunities for reading into writing and applying the use of taught
vocabulary. Our English Curriculum Model has been carefully designed to combine our
cohesive approach to the teaching of English as a whole, whilst recognising the various
component strands. All of the strands complement each other and support our children’s
development and success.

Our aim is that our children go on to apply their English skills across all subjects, but also can
draw upon their knowledge from other disciplines to inform the quality of their written work.
Our curriculum is designed to provide our children with the language and vocabulary they
need to access the curriculum and be able to express themselves with clarity, purpose and
meaning. To this end, English is one of the essential aspects of our curriculum which acts as a
catalyst for our entire curriculum offer.

Implementation
Based upon the National Curriculum and the individual needs of our children and the West
Melton community, we have created an approach to writing that not only allows children to
write for genuine purposes but also has, at its core, a high degree of response to quality texts
as its main driver. From year one to year six, writing lessons are focused on a stimulus from a
high quality text, selected specifically for its richness in language, themes and grammatical
demand. All chosen texts have been sequenced to take account of progression in thematic
and text complexity for every term, in every year group. The sequences of lessons are similar
in each class, following a Gather, Practise and Apply (GPA) format. A guiding principle is that
children write as often as possible, be it a small response to a question in the gather element
of the sequence, a skill that needs developing from the text stimulus or within application
which may be extended pieces of writing. We believe that writing should be done as often as
possible and reflective of the stage within the teaching sequence. This may be little but often
in the earlier stage of the sequences of learning.
Gather
This element allows all our children to engage with a selected text and analyse elements from
it. There is a heavy focus on reading within this aspect where children may get the opportunity
to explore authorial intent and techniques, discuss characters and settings or explore the

wider context (theme or setting) of which the text is based. Within this part of the sequence
there may be heavier elements of drama, speaking and listening sessions and linking with
other subjects and texts. Exploring the authors use of language and vocabulary effectiveness
in this aspect of the sequence is a key feature of the West Melton approach to English and
compliments the vocabulary policy.
Practise
This element allows all our children to practise the skills required that would inform a final
written piece of work. These skills may be of a grammatical nature, with accurate and
effective sentence construction as a key focus. During this element of the sequence staff and
pupils often work together to produce shared work which may then go on to stimulate further
ideas.
Apply
This element of the teaching sequence is where all the final written pieces are created and
will have stemmed from the original text source. Children will have the opportunity to edit
and refine their work in order to produce high quality pieces of writing which suit a variety
of forms, types and purposes and that they are proud of. Planning templates for the various
purposes are consistent and developmental throughout the whole school (See Appendix).
Organisation
Due to the make up of the cohorts at West Melton, a creative approach to coverage and
organisation has been taken. Children in the mixed classes access the same text, however it
is the teacher’s responsibility to differentiate the learning so that all children can access the
learning reflecting the stage and age of the child.
Written work is kept within the children’s writing books, which will include work reflective of
all elements in the GPA approach.
Planning
Planning for writing comes from the long term overview on the ‘year on a page’ document
for each year group. This will act as a long term plan and be displayed on the school’s website.
Each half term a new GPA planning document will outline the specific areas to be taught and
focused on. This is our Medium term planning and more detail and thought, collaboratively
created, will be included and the sequence of teaching that is to occur.
Each individual lesson has content that is differentiated between, and within, year groups so
that learning is age-appropriate and high expectations are maintained. Individual and/or
sequences of lessons should take into account the following principles of instruction as laid
out by Barak Rosenshine. This will add clarity and simplicity to the teaching and learning
process within English. (See Appendix). This is not to say that every principle is to be seen in
every single lesson.

The importance of vocabulary
Teachers use questioning, and provide opportunities for discussion and investigation to
support the development of specific language and vocabulary which stems from the stimulus
text. Such vocabulary is identified in planning and specifically taught. This is complimented by
our vocabulary policy which focuses heavily on the acquisition on tier two vocabulary.
The place of reading
Reading is the central element to our approach to writing. The reading and sharing of only the
very best texts inform all our children’s writing. The children will have complimentary texts
that they will be exposed to that may add layers of richness to the driving text. This may be
due to the link in themes, characters or historical/geographical settings. In doing so, the
children at West Melton will be exposed to the academic language of schooling and the
disciplinary vocabulary in the subject. Furthermore, being exposed to rich vocabulary will add
layers of quality to children’s writing as it will encourage them to use specific and effective
vocabulary. In essence, a strong principle we hold is to have more curriculum in the writing
and not necessarily more writing in the curriculum.
EYFS
We teach English in our foundation stage classes as an integral part of the children’s learning.
The foundation planning and delivery stems from the Read Write Inc resource, where
deliberate links between phonics, reading and then writing are made explicitly clear. We
relate the writing aspects of the children’s work to the objectives set out in the Early Learning
Goals (ELGs) which underpin the curriculum planning for children aged three to five. A crucial
aspect of this is ensuring that children exit foundation with the key language, vocabulary and
skills to build upon in the key stage one English curriculum. For example, write recognizable
letters which are correctly formed, spell words by identifying sounds, and writing simple
phrases and sentences that can be read by others.
Impact
The impact of our writing curriculum is measured in a variety of ways: questioning during
lesson time, marking children’s written work, listening to child-led discussion, interviewing
pupils across the school about their learning, book trawls and using images/videos of
children’s practical learning.
Our school understand that our curriculum develops children’s acquisition and proficiency in
their ability write over a long period of time. The GPA approach enables a spiral effect where
children’s skills become deeper and more refined as the year goes on. Therefore, the support
and scaffolding that children receive will be heavier within the first half of the year and
gradually the expected amount of independent work will increase. However, throughout the
year teacher judgment as to how much a child needs challenging and/or supporting will
inform day to day practice.

Appendix One - Planning formats

Appendix Two – Rosenshine Principles

