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West Melton Primary 

 
Marking & Feedback Policy 



1. Rationale 
Feedback/Marking is the process whereby children are informed about what they have achieved at a particular time and what 
they need to do to improve. Feedback is a positive form of communication based on learning objectives and success 
criteria/steps to success. It can be verbal, written, pictorial or signals and could be from teacher to child, teaching assistant to 
child, child to teacher or child to child. Written feedback may take the form of acknowledgment marking, or in depth marking 
linked to the planned learning. 
 

Meta-analysis research by Professor John Hattie has identified feedback as being the major factor in pupil progress. 
 

This mirrors the findings of Paul Black and Dylan William. Feedback is a core component of ‘assessment for learning’. 
 

The benefits to feedback are that it: 
 

• Motivates children in a meaningful way. 
• Encourages interaction between the child and teacher. 
• Makes sure every child feels valued and confident in their learning. 
• Promotes interaction between children (e.g. peer-assessment). 
• Raises standards. 

2. Principles 
Marking and feedback should: 

• If possible be immediate or as soon as possible. 
• Be manageable for all teaching staff. 
• Involve all adults in the classroom. 
• Be seen by pupils as useful and positive. 
• Inform future planning/targets. Shown on annotated plans. 
• Be accessible and inclusive. 
• Relate to LO and Steps to Success. 
• Be responded to (in purple response pens). 

3. Key characteristics of Assessment for Learning 
Effective learning takes place when learners understand what they are trying to achieve and why it is important (context). 
Staff should always consider the context and share either the context or purpose with pupils - where appropriate applying it 
to real life.  
 

Expectations for good and outstanding feedback 
 

Expectations for feedback that is graded as ‘good’: 
 

• Feedback is directly linked to the teaching and therefore the success criteria in the first instance. 
• Most feedback is positive, highlighting things children can do/did do so the children know the repeat 

these things again. 
• Feedback codes are used to help children to identify errors and improvement p o i n t s . 
• Response to the teacher’s comments is the norm and is specifically linked to learning t a r g e t s . 
• Written targets are set by teachers, when the teacher is certain the child can work well towards 

achieving them (many teachers write targets for children that clearly require further teaching – this is 
a waste of time and confusing for the child).  These can often be deeper questions or c h a l l e n g e s . 

• High expectations of grammar, spelling and punctuation are modelled by teachers.  

 



         Expectations for feedback that is graded as ‘outstanding’: 

As above in ‘good’, but also: 
 

• Children are involved in setting their next steps for improvement (using success criteria to inform). 
• There is a very good level of response to personalised comments from t e a c h e r s . 
• Children actively demonstrate understanding of their next steps. 
• There is subsequent response from the teacher. 
• Comments from the teacher are particularly focused and diagnostic, revealing very good subject 

knowledge. 

Making feedback manageable 
 

• To make providing more formative feedback manageable, do not begin by focusing on every piece of 
work from every child.  Instead, structure your feedback by focusing on groups of pupils each day:  
day.  For example: 
 

 

Group Feedback Action 

Teacher’s guided group (focused and targeted 
group session – varied groupings). 

• During session, address learning of every child in this group – supporting and extending 
verbally and through tasks undertaken. 

• Verbal feedback/T assisted stamp. 
• Support/challenge is evident through progress/correction in the work itself. 

Teaching Assistant’s guided group (focused 
and targeted group session – varied 
groupings). 

• Same as above. 
• Verbal feedback/TA assisted stamp. 

Those who have achieved all S.C. and need to 
be challenged further. 

• Award a House Point (1HP)/write a specific praise comment related to SC and a challenge 
question/task. 

• All can receive the same comments here. 

Those for whom the explanation requires an 
adult. 

• Make a note of this elsewhere and give to TA during response to feedback time to target 
this objective again with these individuals. Use VF stamp here, with the expectation that 
progress and re-addressing will be visible in the support work done with TA. 

Those who need a specific misconception 
addressing who can work independently on it. 

• Write a specific praise and improvement point for these pupils. 

 

 

• Build in response to feedback at the beginning of each lesson. Remember though that these skills need to 
be modelled and rehearsed, so show pupils what good responses to feedback look like. 



 

a. Learning Objectives 
It is important that pupils know the Learning Objective (LO) to the lesson as this gives a focus enabling pupils to 
review their own progress and to see if they have achieved the objective. Teachers can choose to share the Learning 
Objective in different ways so that it does not lose its significance.  
The learning objective should focus upon the learning, not the activities (skills based not outcome based). 
Helpful learning objectives stems include 
For example: 
Explore different fractions. 
Punctuate direct speech. 
Examine how a timeline is made. 
NB: Full stops are at the end of the LO to model good practice. In addition, it may be necessary to split pupil’s 
learning into more than one learning objective. For example, in the context of a theme lesson, some pupils may be 
focusing on the LO: I can punctuate direct speech; whereas others may be focusing on the LO: I can convert between 
reported and direct speech. 

b. Steps to Success (for mathematics) and Success Criteria (for all other 
subjects) 

 

Developing a Success Criteria to achieve the LI will help provide children with a framework against which to focus 
their efforts, evaluate their progress and discuss issues. The majority of the time teachers will generate the SC. We 
recognise that when children are involved in generating the SC they have more ownership of it. Therefore there will 
be times when the children will be fully involved in generating the SC. 
In mathematics at West Melton, success criteria is referred to as steps to success. The fundemental difference being 
that the steps to success provide pupils with a step by step guide in which to achieve the learning objective e.g. 
L.I. Use column addition. 
Steps to success: 
1. Write place values e.g. H T U. 
2. Miss a line. 
3. Write digits under the appropriate place value. 
4. Draw a horizontal line to seperate your answer. 
5. Add your digits, starting from the furthest digit to the right. 
6. Carry a digit across to the next place value (if needed). 
 

NOTES: 
• Steps to success/success criteria should always be shared. 
• On some occasions, steps to success/success criteria for guided groups may be different from the whole 

class focus. 
• Steps to success/success criteria focuses on the process or product and we recognise the difference in 

certain subjects. The criteria should help pupils achieve the objective.  
• Teachers are expected to share or create the steps to success/success criteria at an appropriate stage within 

the teaching or as part of a guided group.  
• Ideally this will be displayed in some way so that pupils can refer to this during the lesson. Teachers may also 

use this during the lesson when checking for learning or re-focusing pupils. Steps to success/success criteria 
will appear in books achildren will self assess against these. 

• The majority of steps to success in maths are focused on the process.  
 

NB: Displays around the teaching environment can also be used to show regular steps to success so that these can 
be referred to often. For example: 
 
Learning walls and washing lines. 



c. Questioning 
We value the importance of questioning and our key purpose is to develop learning and extend thinking. Key 
questions, including prompting, promoting and probing, are used. Wait or think time is essential to give all children 
the opportunity to think and respond. Talk partners are used to help children rehearse or scaffold their answers and 
to be inclusive. 
Teachers’ use a variety of ways to involve children in the lesson and do not solely rely on hands up e.g. lollipop sticks 
for random selection, apps or software that select pupils at random. 

d. Feedback 
There are 3 types of feedback comment: 
 

1. Praise comment 
 

First, the children need to know what they have done well so they can repeat more of it. Rather than 
comments like “good work”, this is just too vague, comment on the S.C. 

 

2. Improvement point (indicated with a target symbol) 
 

If the child has not met the success criteria, the follow up work you will set the child will focus on the areas 
not met. (Note: the term ‘improvement point’ is used because it is important not to write a comment for  
feedback or a target the child cannot achieve because of lack of knowledge.) For example, if you believe 
the child can use more descriptive vocabulary in a piece of work, underline some words or a sentence and 
write our target feedback code (T in a circle), along with ‘Look at where I have underlined – include more 
descriptive vocabulary here please.’ Then allow pupils time to respond to this. Ensure you are providing a 
task the child will need to think about, instead of something that has been spoon-fed to t h e m . 

 

If you believe a child really cannot do something, then setting follow up work is not an effective use of time. 
An effective use of time is to teach the child how to do whatever it is through verbal feedback in responding 
to feedback time.  However, it is important not to set follow up work that a child will be unlikely to be able 
to achieve in the next week or two.  Consider the design of the curriculum as well as   the child’s proximal 
zone of development and only set next steps that you are sure children are able to achieve and have the 
opportunity to achieve. 

 

Setting effective follow up work is crucial. Pupils need to be clear about how they need to improve because 
of the follow up work they are set or the improvements points they are given. 

 

Improvement comments could address: 
• Areas of the success criteria, which children have not met. 
• Identified gaps in their knowledge. 
• Inconsistencies in application of knowledge 

Example, scaffold or reminder – which is more appropriate? 
 

You should consider the degree to which pupils may need support to be able to respond to feedback and 
consider whether a reminder, scaffold or example prompt is the most appropriate: 

 

A reminder prompt is usually most suitable for able children. ‘Say more about how you feel about this 
person.’ 

 

A scaffold prompt as the name suggests scaffolds the learning for children who need more support than a 
simple reminder. 

 

‘Can you describe how this person is a ‘good friend’?’ ‘Describe something that happened that showed they 
are a good friend.’ 

 

An example prompt can be extremely successful with all children, but especially with average or below 
average children. 

 

‘Choose one of these or your own: “He is a good friend because he never says unkind things about me”, “My 
friend is a friend because he never tells me lies.’ 



 
3. Challenge comment 

 
“What do I do if the child has met all the criteria?” 

 

The follow up work here should focus on presenting challenge — deepening understanding by working at a 
higher level or in a more challenging context. Grammatical errors e.g. If the children spelt ‘would of’ instead 
of ‘would have’ should also be addressed and explained throughout. 

 

The purpose of AfL is to provide feedback in such a way that learning will improve as a result. Teaching staff will 
need to identify next steps in learning as well as responding to mistakes. Feedback will always be constructive and 
sensitive. Feedback will comment on the work rather than the child, although there may be occasions when it is 
useful to reflect on the child’s attitudes during the lesson. 
 

The following are a number of ways feedback can be given: 
 

 Verbal: 
Most immediate and interactive form of feedback. 

• Focus on being constructive and informative. 
• Can be direct or indirect (targeted or not). 
• Whole class/group e.g. teaching staff may begin the lesson with a summary (such as verbally recapping the 

previous learning, using photos, video or playing a recording of the child’s work) of the learning in the last 
lesson. Good practice would share a positive outcome and then they may pick out something that was a 
general misconception and address it there and then or explain that this is going to be addressed in this 
lesson. Staff may address individuals e.g. “Johnny! You did really well with using punctuation yesterday….can 
you keep this up?” 

 

Self and Peer Assessment 
We recognise the value of self and peer assessment. Teaching staff will employ their own strategies for self and peer 
assessment and staff use when appropriate. Any self or peer assessment will be completed in a purple response 
pen. 
 

Marking 
Marking is only of value if comments are read and responded to. As often as possible, teaching staff will check for 
learning work alongside pupils’. When work is distance marked (marked without the pupils being present) teaching 
staff must allow time for pupils to read and respond to marking. All pupils will be given 5 minutes at the beginning of 
each lesson to respond to feedback. 
 

We recognise that it is difficult for working at lower levels pupils to read and respond so KS1 are expected to build in 
more time for verbal feedback for example at the start of the lesson or during guided groups. 
Year One: Staff will begin to train the pupils during the Autumn term. 
Year Two: Staff will embed this. 
KS2: Pupils will continue follwing the policy as in Year 2. 
 

All work marked by a member of staff should be in pink for positive comments (tickled pink) and green (green for 
growth) for developmental points. Pink and green highlighters are also used to demarcate examples of good 
practice, or areas for development. 
 

NB. Comments should model our handwriting policy and high expectations of punctuation and grammar. 
 

Staff should use their professional knowledge when marking and mark in depth whenever needed to move the 
learning on. Sustained work for English and mathematics will need to be marked and include a follow up response.  
 



4. Foundation subjects 
Foundation subjects will be marked either secretarially or using verbal feedback dependent on the activity. In 
Foundation subjects marking will focus on the skills/knowledge taught in the lesson.  

5. Whiteboard work 
We recognise the importance of whiteboard work and jottings, which are an essential part of some lessons. In order 
to ensure that this work is not simply lost, where it is relevant teachers will provide jotters (in KS2). Within these, 
pupils can respond without constraints of a presentation policy. Work in jotters will not be marked but may be used 
for AfL. 

6. Rewards 
Teachers can reward pupils with dojos on the class dojo system and following the behaviour policy. 
 

7. Presentation 
Handwriting will follow the school policy. Rubbers are only permitted to be used by the class teacher, as pupils must 
not be afraid of making mistakes. Teachers also need to see mistakes to aid AfL.The only time a rubber should be 
used is in the correction of a diagram or drawing. 

KS1 and KS2 
• Use the appropriate LO/S.C proforma 
• Title (where appropriate). 
• Start in the right place. 
• Sharpen your pencil. 
• Write neatly (using the school’s handwriting policy). 

 

Notes: 
Mathematics 
All mathematics work is to be completed in pencil, with appropraite shapes and graphs drawn using a pencil and 
ruler. One square is to be used per digit. 
English 
Writing is to be completed in pencil or pen (if a pen user) – this includes labels. All drawings are to be completed in 
pencil.  
All sheets should be trimmed to fit the page with no paper overhang. Worksheets are to be avoided wherever 
possible. 

8. Homework 
Homework is set using a topic Homework Menu.  
 

9. Spelling corrections 
 
Across the school, staff will use their professional judgement in correcting spelling mistakes, corrections must not 
overshadow the children’s hard work and what they are trying to achieve. Staff will mark against each child’s own 
ability. 
 



10. Marking handwriting 
The teaching of handwriting is taught regularly following the Martin Harvey scheme and some pupils receive 
intervention work on  handwriting.  
 
Unmarked supply teacher work 
Supply teachers are required to mark work. Should any supply teacher not mark a child’s work, staff will simply write 
ST at the bottom of the piece and inform the SLT. 
 

11. Agreed symbols will be used for the marking of work. 
 

Key points to note: 
• All marking should be undertaken in pink pen to signal a positive response and green pen to signal a 

development point (next step). 
• Maths and other closed tasks should be marked with a tick or  . 
• All pieces of work should be marked at the earliest available point to enable marking and feedback to be 

effective in driving the child’s learning. 
• Pupils need to be given sufficient time to respond to next steps using a purple response pen. 
• Spelling corrections should be signalled by underlining the word, writing sp. next to it and writing the correct 

spelling at the bottom of the page. 
 

a. Foundation Stage & Year 1 
 

We recognise that it is difficult for working at lower levels pupils to read and respond so FS and KS1 are expected to 
build in more time for verbal feedback for example at the start of the lesson or during guided groups. To maximise 
the impact and children’s ability to decipher marking at a younger age, next steps in FS and Y1 will take the form of 
recognisable stampers. The meanings behind each stamper will regularly be refered to by the CT and TAs. 
 
 
Foundation and KS1 Stage Stamps 
 

 

 



 

Symbol Explanation Example 
 Here is a positive comment 

linked to the Success Criteria. 
 

Excellent writing! 
You have included 
three adjectives. 

 
 

Here is the next step in my 
learning. You will need to act 
on this in purple pen. 

Add the missing 
puncutation your 
writing. 
 

√√ 
 

A double tick in my writing 
shows where I have met the 
Success Criteria. 

 

T The teacher has supported 
me. 

 
 

TA 
The teaching assistant has 
supported me. 

 

I I have worked independently.  
 

S A supply teacher has taught 
me today.  

 

sp (margin) I need to correct a spelling 
mistake. 

 

_______ 
 

I need to look at the use of 
grammar in my sentence. 

 

. A dot in maths shows me that 
my answer is incorrect. 

 

√ 
A tick in maths shows me that 
my answer 

 

 



 

 
Effort grades: 

At West Melton Primary we value effort in all areas of the curriculum.  We aim for children to realise that they 
alone are responsible for the effort that they put into their work and that they know how they can improve the 
effort they put in.  Effort grades will be given to children for any independent piece of work that they 
complete.  These effort grades are consistently used and displayed in all rooms. 
Have you put in the effort to be an outstanding learner? 

Effort Level  What I am doing.   
Effort 1
 (E1)    

 

I am working as hard as hard as I possibly can.  I am taking pride in my 
learning. 

Effort 2      (E2) I am trying hard and striving to be better. 
Effort 3      (E3) I have made some effort but only because I had to. I needed lots of 

reminders to get on with my learning. 
Effort 4      (E4)  

 

I have made no effort in my learning. My attitude was poor and I disrupted 
the learning of others 

 

 
 

 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRw&url=http://fr.fotolia.com/id/15827178&ei=KKgIVY2YI4Gc7gbl8IGoBg&bvm=bv.88198703,d.ZGU&psig=AFQjCNGu2eqWtFX-Pv1A4CuMCxexLfua8A&ust=1426717086597785
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRw&url=http://www.cauliflowerstickers.co.uk/40x_25mm_Straight_Face_sticker_sheet_p/face001b.htm&ei=8KcIVYTHLcOO7Qax2IGAAw&bvm=bv.88198703,d.ZGU&psig=AFQjCNHE-NdtqOPLrT2NiY4h6YN-kBq1Bg&ust=1426717006104573

	1. Rationale
	2. Principles
	3. Key characteristics of Assessment for Learning
	Making feedback manageable
	a. Learning Objectives
	b. Steps to Success (for mathematics) and Success Criteria (for all other subjects)
	c. Questioning
	d. Feedback

	There are 3 types of feedback comment:
	Example, scaffold or reminder – which is more appropriate?
	4. Foundation subjects
	5. Whiteboard work
	6. Rewards
	7. Presentation
	KS1 and KS2

	8. Homework
	9. Spelling corrections
	10. Marking handwriting
	11. Agreed symbols will be used for the marking of work.
	a. Foundation Stage & Year 1


