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Together, we ‘strive for success with pride and happiness’ 

Aims 

This policy aims to: 

• Provide clear guidelines on our approach to formative and summative assessment. 

• Establish a consistent and coherent approach to recording summative assessment outcomes 

and reporting to parents. 

• Clearly set out how and when assessment practice will be monitored and evaluated. 

Legislation and guidance 

Since the removal of National Curriculum levels in 2014, schools have been free to develop their own 

approaches to assessment. 

This policy refers to the recommendations in the Final Report of the Commission on Assessment 

without Levels. 

It also refers to statutory reporting requirements set out in the Education (Pupil Information) 

(England) Regulations 2005: schedule 1. 

Principles of assessment 

To ensure that:  

• assessment is a continuous process which is integral to teaching and learning, based on best 

practice, focusing on the curriculum and that it lies at the heart of promoting children’s 

education  

• high quality teaching is supported and informed by high quality formative assessment 

(ongoing assessment)  

• the school ethos promotes and emphasises the opportunity for all children to succeed when 

taught and assessed effectively  

• there is always a clear purpose for assessing and assessment is fit for its intended purpose  

• assessment is used to focus on monitoring and supporting children’s progress, attainment 

and wider outcomes  

• assessment supports informative and productive conversations with staff, children and 

parents  

• children take responsibility for achievements and are encouraged to reflect on their own 

progress, understand their strengths and identify what they need to do to improve  

• we achieve our assessment without adding unnecessarily to teacher workload  

• assessment is inclusive of all abilities  

• a range of assessments are used ‘day-to-day in-school formative assessment, in-school 

summative assessment and nationally standardised summative assessment  
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Assessment approaches 

At West Melton we see assessment as an integral part of teaching and learning, and it is inextricably 

linked to our curriculum. 

We use three broad overarching forms of assessment: day-to-day in-school formative assessment, 

in-school summative assessment and nationally standardised summative assessment. 

 

 

 In-school formative assessment  

Effective in-school formative assessment is the day-to-day assessment which is carried out by 

teachers and is key to effective classroom practice ( Please see Marking & Feedback Policy) It 

enables: 

• Teachers to identify how pupils are performing on a continuing basis and to use this 

information to provide appropriate support or challenge evaluate teaching and plan future 

lessons 

• Pupils to measure their knowledge and understanding using success criteria, and identify 

areas in which they need to improve 

A range of day-to-day formative assessments will be used including, for example: 

• Rich questioning 

• Written and verbal feedback of children’s work  

• Observations  

• Pupil self-assessments  

• Peer marking  

• Pupil voice/questionnaires  
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In-school summative assessment 

Effective in-school summative assessment enables: 

• Senior Leadership Team and subject leaders to monitor the performance of pupil 

cohorts, identify where interventions may be required, and work with teachers to 

ensure pupils are supported to make progress and attain personal learning goals 

• Teachers to evaluate learning at the end of a unit or period and the impact of their 

own teaching 

• Pupils to understand how well they have learned and understood a topic or course 

of work taught over a period. It should be used to provide feedback on how they can 

improve 

• Parents to stay informed about the achievement, progress and wider outcomes of 

their child across a period 

Children at West Melton are assessed periodically and progress and attainment data is 

recorded on to an EAZMAG system. Test materials PIRA and PUMA are used to support 

teachers with making accurate teacher assessment judgements. These assessments are 

carried out towards the end of every term and are used to monitor the performance of 

individuals, groups and cohorts as well as identifying gaps and next steps for planning. 

periodically and progress and attainment data is recorded on the assessment system. 

Pupils will be tested for Reading and Maths in all year groups from Year 1 to Year 6 using 

PIRA & PUMA tests. These tests will happen three times across the year. The data from 

these assessments must be uploaded to Target Tracker (EAZMAG), no later than the data 

submission dates.  

Across CAST PIRA and PUMA tests are used for all children Y1-Y6, the access arrangements 

should be administered in line with KS1 and KS2 SATS administration guidance. Staff should 

analyse PIRA and PUMA results to inform teachers and leaders of their next steps. 

Standardised scores should be used in conjunction with teacher assessment to inform the 

‘step’ judgement for that term. For example: Working below ARE -95 Just below 96-99 

@ARE 100-104 Secure 105-109 Greater Depth 110+  

Staff will use Target Tracker to help track progress and attainment. It is paramount that 

Target Tracker is used appropriately and that it is a tool to inform planning and identify gaps 

in learning. Teachers MUST still plan from the National Curriculum.   

All teachers must submit data three times a year into Target Tracker.  The exception to this 

is Year 1, when the baseline data will be entered into Target Tracker by the end of the of 

September.   
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Nationally Standardised Summative Assessment 

Nationally standardised summative assessment enables: 

• School leaders to monitor the performance of pupil cohorts, identify where 

interventions may be required, and work with teachers to ensure pupils are 

supported to achieve sufficient progress and attainment 

• Teachers to understand national expectations and assess their own performance in 

the broader national context 

• Pupils and parents to understand how pupils are performing in comparison to pupils 

nationally 

Nationally standardised summative assessments include: 

• Early Years Foundation Stage (EYFS) profile at the end of the Reception year 

• Phonics screening check in Year 1 

• X tables check in Year 4 

• National Curriculum tests and teacher assessments at the end of Key Stage 1 (Year 2) 

and Key Stage 2 (Year 6) 

EYFS 

Children are baselined on entry to F1 and again on entry to F2 using the EYFS framework 

and the Development Matters age-related stages of development. Children are continually 

assessed throughout the year through both child initiated and teacher led learning activities. 

Ongoing assessments are carried out throughout the year in the form of recorded work, 

verbal responses, and long/short observations in both F1 and F2. 
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Reading Assessments 

• Children will be assessed in RWINc when learning to initially read. 

• Children be assessed with a benchmarking system to ensure that they access the 

right level of reading book. This will be ongoing and tracked throughout the year.  

• Reading will be assessed and recorded in learning logs and whole class Reading 

folders against year group objectives on an individual and weekly basis. 

• Additionally, Comprehension tasks will be carried out weekly and assessed against 

the reading domains, to inform planning. 

• In reading children are assessed termly in Y1,Y3,Y4,Y5 using the PIRA materials 

(termly)which will provide a standardised score to track progress and a systematic 

assessment system and online analysis to inform planning and set targets.  

• Evidence from critical reading, planning notes , the class book band tracker and using 

the comprehensions the children have completed all assess where each child is as a 

reader. 

• In Y2 and Y6 staff use previous SATs sample papers in preparation for their end of KS 

SATS test.  

Writing 

All children have independent writing books which class teachers use their ‘published’ write 

as the end writing product to their writing journey (every 2-3 weeks) and independent 

writes in other curriculum subjects where staff check against whether children are applying 

their writing skills.   

These assessments will be recorded against the end of year writing expectations by the LA, 

that mirror the Y2 and Y6 writing moderation assessment grids in breaking down the 

learning objectives for both year group and genre specific expectations. Writing targets will 

be set from this too. Overall teacher assessments will be made against a range of writing.  

 

SPAG 

Weekly spelling tests will be taken – RWInc spelling resources will be used. 

Termly Rising Star SPAG assessments will be carried out in Y1,3,4 and 5 and recorded on 

EAZmag.  

Y2 and Y6 will complete past SPAG SAT assessments. Analysis of test outcomes will be used 

to inform planning and writing targets. 
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Maths 

• Weekly x tables and mental calculation objectives will be tested and tracked. 

Arithmetic skills and X tables should be tested and scores recorded each week. 

Twinkl and Headstart materials can be used for this 

• In maths children are assessed termly in Y1,Y3,Y4,Y5 using the Puma materials which 

provide a standardised score. 

• In Y2 and Y6 staff use previous SATs sample papers in preparation for their end of KS 

SATS test. 

Science 

At the end of a science unit the children will be assessed Science assessment is used to:  

•  Provide diagnostic information about individuals/groups.  

• Plan future teaching and learning. 

• Provide summative information for teachers.  

• Include information for parents in the Annual Report.  

• Contribute to each child’s curricular record.  

Assessment of each pupil’s achievement within a module is ongoing and carried out both 

formally and informally. Assessment techniques may include: observations of pupils at 

work/questioning, pupils’ discussions or oral presentations of their work, pupils’ written, 

pictorial or graphical work and structured worksheets.    

At the end of Key Stage 1 teachers make an assessment of the children’s work in science, 

based on observation throughout the year and the assessment tasks.  The overall level of 

the child is reported to parents at the end of Key Stage 1. Children will be awarded a level 

for science based on their teacher's assessment.  

Assessments in Science will be recorded on year group trackers on google drive in order to 

track progress in this subject area over the year. 
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Other Curriculum Assessments 

We have chosen to follow the Chris Quigley Essentials Curriculum which sets out essential coverage, 

learning objectives and standards which are required for all subjects. Furthermore, it provides 

progress measures for all subjects including personal development. One of the primary reasons why 

we have chosen to adopt this curriculum is because it emphasises the importance of developing the 

depth of children’s learning.  

In essence, this means providing children with increased cognitive challenge, allowing them to apply 

the skills which they have learnt independently in a range of contexts rather than moving them onto 

the next skill needlessly when they have not truly mastered it. 

We have designed our system to reflect the changes from the DfE. From Year 1 to Year 6 pupils’ 

performance will be described in terms of achievement by age related Milestones. This will 

incorporate the Chris Quigley ‘BAD’ system we have adopted;  

• Basic: understanding of basic facts and ideas relating to a concept – can tackle questions, 

sometimes with support. 

 • Advancing: more independent application, can explain, use or summarise understanding  

• Deep: have a full understanding and can apply independently in different contexts/ problems 

solve/ etc.  

Subjects that are assessed this way are: Science, D&T, PE, Art and Design, History, Geography, MFL 

(KS2), PSHE, Personal Development, RE and Computing.  

This is similar to the Early Years system of Emerging, Expected and Exceeding. It will ensure the focus 

is on the depth of learning rather than rapid progression through a system. 

Assessments in these subjects will be recorded on year group trackers on google drive in order to 

track progress in this subject area over the year. 

 

Addressing misconceptions/ Same day interventions 

All classes use class track in order to keep ongoing records of attainment by all children towards the 

programmes of study in all subjects. These are used to inform weekly planning. If a child or group of 

children is seen to be struggling during a lesson then a same day intervention group will run to 

ensure that the misconception is addressed and the child is able to fully access the lesson the 

following day. 
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Target setting 

Daily and weekly targets will be set through marking and feedback and MT planning.  

End of year targets are set for all year groups on FFT. These will be based on previous outcomes in 

previous key stages with the aim to be both realistic and aspirational, ensuring that accelerated 

progress is targeted for. 

Monitoring of Assessment Practice 

Lesson observations, learning walks and book scrutiny to monitor the effectiveness of formative 

assessment and support moderation of judgements.  

Conduct pupil progress meeting for each class  each term. 

 

Communication with Parents 

Children’s attainment and progress will be discussed at Parent Consultation Meetings that take place 

during the school year. Teachers are also available for informal consultation if parents wish to 

discuss their child’s learning at other points. End of year reports will comment on children’s 

attainment and progress and key assessment data will be included in these reports. 

 

Importance of Disadvantaged pupils 

West Melton recognises that the progress of disadvantaged pupils is of paramount importance and 

must form a significant part of any analysis, a part of pupil progress meetings and in information 

provided to the board.  

Disadvantaged pupils do not necessarily have the same support, communication, opportunities and 

experiences as non-disadvantaged pupils. This means that, when they join the school at the age of 

4/5, their skills, knowledge, behaviour and vocabulary can be significantly below that of their peers. 

This is frequently interpreted as these pupils having a special educational need. Similarly, some 

pupils who are performing at levels above that of their peers, do so because of the additional 

support, communication, opportunities and experiences provided in their early years.   

Therefore, it is essential that schools identify the potential of each pupil to achieve, rather than their 

starting point.   

For pupils with identified additional SEMH needs we use the Boxall profile assessment tool to set 

targets, plan specific interventions and track these to measure the progress made and impact of 

support received. 

 

 



10 
 

 

 

 

Assessing Pupils with SEND 

  

In each year group we teach the national curriculum for that year – therefore all children are 

learning the objectives for that year and are initially classed as ‘Working Towards’ the end of year 

expectation. The only time this may differ is for pupils currently on our Special Educational Needs 

and Disability (SEND) List. Depending on their need, they might be taught learning objectives from 

an earlier year group’s curriculum and assessed according to this criteria.  

  

Assessment methods are adapted for some pupils with SEN and disabilities. This includes adapting 

the use of questioning to give pupils with significant learning difficulties sufficient time to respond, 

using visual stimuli and alternative means of communication. It could be the use of verbal questions 

or observations rather than asking students to produce a written response. Adapted tests are often 

used with specific pupils. This could be the use of braille or larger print. Readers are used to read 

questions where appropriate and pupils are given extended time to complete papers. Scribes are 

used for pupils with particular gross/fine motor control difficulties.  

  

As a school we have considered meaningful ways of measuring all aspects of progress. All pupils are 

accessed using the Speech/Language Link test during their first few weeks in Reception. This 

assesses all aspects of speech and language and any child who is highlighted in red is discussed with 

our school’s Speech and Language Therapist often leading to a referral to their services. Support is 

put in place and pupils who scored below the expected threshold are reassessed at the end of the 

year. SEND pupils are set SMART targets within their SEN Support plans (these relate to wider areas 

including communication, social skills, physical development and independence) and these are 

evaluated at the end of each term alongside advice from external professionals.  

  

High expectations apply equally to SEND pupils. Effort applied to learning is reflected in teacher 

marking, feedback and through evaluations of IEP targets. Pupils with SEND are expected to 

understand key concepts before moving onto the next phase of learning.  

  

Assessment is used to diagnostically contribute to the early and accurate identification of pupil’s 

special educational needs and any requirements for their support and intervention. Early 

intervention is provided promptly to address any concerns about pupils’ progress (focused on very 

specific areas highlighted through assessments).   
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We use a ‘graduated approach’ for SEND pupils (Assess, Plan, Do and Review). During termly Pupil 

Progress Meetings, teachers meet with the SENDCo to carry out a clear analysis of pupils’ needs. This 

is based on formative/summative assessment, the views of parents and pupils and, where relevant, 

information from outside professionals. Assessment offers next steps on each child’s learning 

pathway and ensures a focus on long-term outcomes. 

 

 

Policy approved by Governors         Signed ……………                                           

Date………………………………………….Signed Chair of Governors………… ………………………………….Date…… 
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Appendix 1 – Assessment Cycle  

Every school is required to update their data on EazMAG on a termly basis.    

There are three assessment cycles throughout the year. The PIRA/PUMA tests should be administed 

at a point that suits their curriculum delivery, mark the tests and upload the data no later than the 

deadlines below. The dates for submission are as follows: Cycle 1:   

All baseline data entered by 30.09.18  

End of KS2 targets for Y5 & Y6 submitted  

 

Cycle 2: Data drop 1  

PIRA/PUMA tests                       W/C 27th November  

Deadline for data:                 Friday 15th December  

 

Cycle 3: Data drop 2  

PIRA/PUMA tests                        W/C 12th March  

Deadline for data:        30th March 2020  

 

 

Cycle 4: Data drop 3  

PIRA/PUMA                                 W/C 25th June 2020  

Deadline for data:                   Friday 13th July 2020 

 

NB: This includes SPAG and independent writing  assessments.  

 

 

 


